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Atlanta Public Schools 6-12 Intervention Implementation Rubric

	OVERALL PROGRAM IMPLEMENTATION

	Program Selection

	4
	3
	2
	1

	Strong evidence of critical components: phonemic awareness, explicit phonics, multisyllabic words and morphemes, fluency, vocabulary, comprehension, writing, speaking and listening. 

Clear directions for use and ample materials for practice.  Assessment components are easy-to-use and assess targeted skills. Clear guidance for placement, scheduling, grouping, and management.
	Some evidence of important components (see column 4). Directions for use with some practice materials. Assessment components are available for selected skills. Some guidance for placement, scheduling, grouping, and management.


	Limited evidence of critical components. Limited practice materials.  Limited assessment materials.  Limited guidance for placement, scheduling, grouping, and management.


	No evidence of critical components, assessment, or guidance for use.

	Initial Training

	4
	3
	2
	1

	All teachers and administrators have had effective initial training on the use of the selected intervention program.
	Some teachers and administrators have had effective initial training on the use of the selected intervention program.
	Teachers and administrators have had limited initial training on the use of the selected intervention program.
	Teachers and administrators have had no introduction to the intervention program.

	Ongoing Staff Development

	On-going staff development is routine for all intervention teachers, administrators and coaches and focuses on the foundation concepts of reading, and the use of the selected program.
	On-going staff development is routine for some intervention teachers, administrators and coaches and focuses on the foundation concepts or reading, and the use of the selected program. 
	Additional staff development is available as needed and only for some intervention teachers, administrators and coaches.
	Additional staff development is not available.

	On-going Support

	4
	3
	2
	1

	All intervention teachers have ongoing support provided by coaches and mentors, and regularly see model lessons, receive coaching as needed, and receive constructive feedback.
	Some intervention teachers have ongoing support provided by coaches and mentors, and regularly see model lessons, have coaching as needed, and receive constructive feedback.
	Very few intervention teachers have ongoing support provided by coaches and mentors, and do not regularly receive constructive feedback.
	No intervention teachers have had the opportunity to receive assistance or support

	Teachers Visiting Teachers

	Very frequently intervention teachers are afforded the opportunity to visit teachers having success implementing the selected intervention program.
	Frequently intervention teachers are

afforded the opportunity to

visit other teachers having 

success implementing the 

selected intervention program.
	Occasionally intervention teachers are afforded the opportunity to visit teachers having success implementing the selected intervention program.
	Rarely are intervention teachers afforded the opportunity  to visit 

teachers having  success 

implementing the selected

intervention program.

	Videos of Effective Practice

	A large number of videos are available to support implementation of effective practice.


	Many videos are available to support implementation of effective practice.

	A limited number of videos are available to support implementation of effective practice.
	No videos are available to support implementation of effective practice.

	Principal’s Resources Statements

	4
	3
	2
	1

	The building principal has many resources to use to observe instruction, knows what quality implementation should look like, has had abundant training in the program components, and is effective in supporting program implementation.
	The building principal has some resources to use to observe instruction, knows what quality implementation should look like, has had some training in the program components, and is relatively effective in supporting program implementation
	The building principal has few resources to use to observe instruction, and is not familiar enough with the program to be effective. 
	The building principal rarely observes instruction, and is not familiar enough with the program to be effective.

	Availability of Program Materials

	All necessary program materials have been provided to all teachers
	Most necessary materials have been provided to all teachers.
	Most necessary materials have been provided to some teachers.
	Only the most basic components of the program have been made available to teachers.

	Implementation Expectations

	Intervention teachers are expected to implement the program fully as designed with clear district/school guidance
	Intervention teachers are expected to implement the program as best they can with some guidance.
	Intervention teachers have the freedom to pick and choose elements of the program to implement.
	Intervention teachers are not expected to use the program in any coherent or consistent way.

	Instructional Time for Reading

	Instructional time for reading intervention instruction is sufficient and protected.
	Instructional time for reading intervention instruction is sufficient but not protected.
	Instructional time for reading intervention instruction is insufficient, but protected.
	Instructional time for reading intervention instruction is insufficient and not protected.

	District/School Timeline

	4
	3
	2
	1

	The school has developed a clear timeline and pacing plan for mapping the intervention program components to the instructional calendar.
	The school has developed a partial timeline and pacing plan for mapping the intervention program components to the instructional calendar.
	Only the district has a clear timeline and pacing plan.
	Neither the district nor the school has developed a timeline or pacing plan.

	Teacher Timeline 

	Teachers can plan instruction together and students can move freely from classroom to classroom because of thorough program implementation.
	Teachers can plan together but there’s not enough consistency in program implementation for students to be able to move from classroom to classroom.
	Because teachers are often in various places in the program, common planning is difficult.
	Teachers are completely independent and may or may not use the program.

	Assessment Data Statements

	Assessment data provide a significant amount of information needed to adjust the instructional timeline and pacing (to ensure standard mastery and full implementation.)
	Assessment data provide some helpful information needed to adjust the instructional timeline and pacing.
	Assessment data provide limited information to adjust the instructional timeline or pacing.
	Assessment data are not used to adjust the instructional timeline or pacing.

	Goals Statements

	Critical grade level goal statements are set for each year.
	Critical grade level goal statements are set but are not realistic.
	Critical grade level goal statements are general and vague.
	No clear grade level goals exist.
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