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	DIMENSIONS
	4: EXCEEDS EXPECTATION
	3: EXPECTATION
	2: BELOW EXPECTATION
	1: DOES NOT MEET

	Organizers

(Topics)
	· All selected topics are engaging and provide a framework for clustering the QCC standards
· Topic descriptions provide evidence that topics selected are engaging and provide a framework for clustering the QCC standards
· All selected topics are unique to each grade level
· All topics are student centered, interesting, and motivate learning
	· The selected topics are engaging and provide a framework for clustering the QCC standards
· All selected topics are unique to each grade level
· All topics are aligned with the CSR expectations
· Topics are student centered, interesting, and motivate learning
	· The selected topics are not engaging or do not provide a framework for clustering the QCC standards
· Topics are repeated at various grade levels
· Topics are very generic and not student centered
	· Topics do not provide a framework for clustering the QCC standards and are not engaging
· No unique topics in the various grade levels
· Topics are very generic and not student centered

	Georgia Quality Core Curriculum Standards
	· All grade level QCC standards are included in the scope and sequence

· QCC standards are clustered across disciplines in an integrated approach

· *All grade level QCC objectives appear only once where mastery is expected

· All QCC standards are assigned to the appropriate topics
	· All grade level QCC standards are included in the scope and sequence

· QCC standards are clustered across disciplines in an integrated approach

· *All grade level QCC objectives appear only once where mastery is expected

· At least 90% of the QCC standards are assigned to appropriate topics
	· One or two grade level QCC standards are excluded from the scope and sequence

· At least 70% of the QCC standards are assigned to the appropriate topics
	· Several grade-level QCC standards are excluded from the scope and sequence
· Less than 70% of the QCC standards are assigned to the appropriate topics


*This descriptor does not preclude spiraling of objectives and the integration of process standards throughout the thematic units
	DIMENSIONS
	4: EXCEEDS EXPECTATION
	3: EXPECTATION
	2: BELOW EXPECTATION
	1: DOES NOT MEET

	Topic Sequence
	· All topics selected are unique and are logically and chronologically sequenced to support high levels of mastery all content standards
	· Topics selected are unique and are logically and chronologically sequenced to support high levels of mastery of all content levels
· No more than two topics are repeated
	· Topics selected are generic and are not logically and chronologically sequenced or do not support high levels of mastery of all content standards
	· Topics selected are repetitious and are not logically sequenced and do not support high levels of mastery of all content standards

	Time (Scope) Element
	· Time allotted provides opportunities for mastery of all content standards, extensions, and independent studies

· Time allotted for mastery of standards takes into account the time required for diverse student learning styles and performance levels
	· Time allotted provides opportunities for mastery of all content standards and 80% of the extensions and independent studies

· Time allotted for mastery of standards takes into account the time required for diverse student learning styles and performance levels
	· The time allotted provides opportunities for mastery of 80% of the content standards and 50% of the extensions and independent studies
· Time allotted for mastery of standards takes into account the time required for those students with average performance
	· Time allotted provides for less than 80% of the content standards and less than 50% of the opportunities for extensions and independent studies
· Time allotted for mastery of standards does not take into account the time required for various student learning styles and levels


	DIMENSIONS
	4: EXCEEDS EXPECTATION
	3: EXPECTATION
	2: BELOW EXPECTATION
	1: DOES NOT MEET

	Performance Assessment
	· Performance assessments for all topics selected are clearly defined.  (Please refer to the Performance Assessment Rubric)
	· Performance assessments for all topics selected are clearly defined.  (Please refer to the Performance Assessment Rubric)

· Two or fewer topics do not have a performance assessment defined
	· Performance assessments for more than half of the topics selected are not clearly defined.  (Please refer to the Performance Assessment Rubric)
	· Performance assessments for all topics are not clearly defined.  (Please refer to the Performance Assessment Rubric)


ATLANTA PUBLIC SCHOOLS

Performance Assessment Rubric

Developed by the Department of Teaching and Learning, October, 2004

	DIMENSION
	4: EXCEEDS EXPECTATIONs
	3: MEETS EXPECTATIONS
	2: PARTIALLY MEETS EXPECTATIONS
	1: NEEDS IMPROVEMENT

	Connection to the QCCs
	· Performance assessment stretches students to demonstrate sophistication in learning and applying new information to tasks
	· Credible evidence of mastery of ALL QCCs in unit are measured by performance assessment
	· All QCCs are not measured by the performance assessment
	· One QCC is measured by the performance assessment

	Authentic Demonstration of Student Learning
	· Performance assessment stretches students to imaginative, creative, and innovative problem solving
	· Real world product/performance/application (see product performance sheet)
	· Product has no relevance/real-world connection beyond the classroom
	· Does not produce an original product

	Multiple Content Areas
	· Student applies knowledge from multiple content areas to demonstrate mastery of target QCCs
	· At least two content areas are included and are seamlessly integrated
	· At least two content areas are included
	· Only one content area is included

	Rubric Architecture
	· Weighted dimensions based upon importance of outcome
	· Separate descriptors

· Balanced gradation
· 4 within reach

· Developmentally appropriate language

· Instructional

· Avoids excessively general wording

· 3-6 dimensions

· 4 point rubric-scale provides an opportunity to go beyond expectation
	· Separate descriptors
· Instructional
	· Does not clearly communicate expectations


	DIMENSION
	4: EXCEEDS EXPECTATIONs
	3: MEETS EXPECTATIONS
	2: PARTIALLY MEETS EXPECTATIONS
	1: NEEDS IMPROVEMENT

	Appeal to Variety of Learning Styles (Multiple Intelligences)
	· Student thoughtfully interrelates complex knowledge using a variety of learning styles
	· Points out components of the performance assessment which address and integrate more than one learning style
	· Components of performance assessment appeal to more than one learning style
	· Performance assessment depends heavily on only one learning style

	Student Engagement
	· Students are authentically engaged in meaningful work applied to real-world situations
	· Developmentally appropriate

· Engages all students at their levels
	· Developmentally appropriate but not engaging
	· Developmentally inappropriate

· Not engaging


RUBRIC CHECKLIST

· The rubric states the standard and activity which is being assessed.
· Identifies dimensions for the assessment by looking at both content and 
process.
· Covers all the important dimensions of student performance.
· The dimensions and scales are well defined.
· Dimensions reflect multi-dimensionality of assignment.
· Dimensions directly link to standards assessed in the assignment.
· Dimension is observable in the product or performance.
· Includes different descriptors for each dimension on each scale.
· Descriptors are instructional.
· The rubric can be understood by students and parents.
· The rubric is fair and free from bias.
· Whenever possible, the rubric is developed with students.
· The rubric is subject to modification, if needed, to reflect the responses of 
students after implementation.
· The rubric is accompanied by an “exemplar” piece of student work meeting the 
expected standard(s) whenever possible.

Based on work by Modern Red Schoolhouse
RUBRIC DEVELOPMENT WORKSHEET
Product Being Examined_____________________________________

Unit_______________________      Class______________________

Assessed Standards (Write these out)________________________________ ______________________________________________________________________________________________________________________________________________________________________
	Dimension
	4.  Exceeds

     Expectation
	3.  Meets

     Expectation
	2.  Developing
	1.  Beginning
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